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CHAPTERONE

1.Introduction

Writingproficiencyandvocabularymasteryarecloselyrelatedskillsthatare

essentialtoclearcommunication.Havingalargevocabularyhelpspeople

communicatetheirideasclearly,andbeingabletowritewellhelpspeople

communicatetheirideasinaclear,structuredway(Santillan&Daenos,2020).

Inthecontextofclearcommunication,thesymbioticrelationshipbetween

writing proficiency and vocabulary mastery is essential,with each skill

enhancing the other and contributing to effective expression of

ideas.Therefore,thereisasymbioticrelationshipbetweenwritingproficiency

andvocabularyknowledge,withoneabilityassistingandincreasingtheother.

Oneofthemostimportantfactorsinvocabularydevelopmentiswritingability.

When individualsactivelyengagein writing,theyareexposed to diverse

termsandtheirusage(Santillan&Daenos,2020).Theirlanguagerepertoire

increaseandtheircomprehensionofwordsandtheirmeaningsdeepenasa

resultofthisexposuretonew terminology.Additionally,thewritingprocess

itselfchallengesindividualsto thinkcriticallyand creatively,encouraging

them todiscoverandexplorenewwordsandexpressions(Anggraini,2020).

Awriter'spossibilitiesforexpressingthoughtsandgettingtheirpointacross

increasewiththenumberofwordstheyareproficientin.Additionally,havinga

largevocabularyhelpsauthorsexpresstheirideasclearlyandeffectivelyby

enabling them to selectthe bestwords and phrases to use.A broad

vocabularyalsoenableswriterstoavoidmonotonousorrepetitivewritingand

tovarytheirlanguageusage,whichmakestheirwritingmoreintriguingand

engagingforreaders.

In general,there is a mutually beneficialrelationship between writing

proficiencyandvocabularymastery.Havingalargervocabularyimproves

writingskillswhichgivesauthorsmoreoptions,increasesefficacyandclarity,

and makes writing more interesting (Bishry,2018).On the otherhand,
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Introducingpeopletonewtermsandpromotinglinguisticexploration,writing

proficiencyhelpspeopleexpandtheirvocabulary.Becauseofthis,thosewho

areproficientinwritingaremorelikelytobehighlyproficientinvocabulary,

andviceversa.Writingabilityandvocabularyknowledgearethereforedirectly

relatedtooneanothersincetheybothaidintheprocessofefficientwritten

communication.Inshort,thepurposeofthisstudywillbetoinvestigatethe

relationshipbetweenstudentsvocabularymasteryandwritingproficiencyof

studentsinAwbareHighschool.

1.1.Backgroundofthestudy

Intheevolvinglandscapeoflanguageeducation,therehasbeenanotable

shiftfrom traditionalmethodsofrotevocabularylearningtomoredynamic,

context-orientedstrategies,significantlyenhancingcommunicativeabilitiesin

varioussettings(Phupunna,2023).Thistransformationishighlightedbythe

embrace of Communicative Language Teaching (CLT),a pedagogical

approach thatemphasizes the real-world application of vocabulary in

communicative tasks (Mukhrib,2020).Moving away from the passive

memorization techniques of yesteryear, CLT encourages the active

engagementwithvocabularyacrossdifferentlanguagemodalities—suchas

speaking,listening,reading,andwriting.Thisapproachsignificantlyboosts

students'comprehension and theircapacityto articulatethoughtsin the

targetlanguage(Cottafavaetal.,2019).

However,thejourneytowardseffectivevocabularyinstructionisfraughtwith

challenges. Educators often grapple with the absence of contextual

vocabulary,inadequatewordlists,andalackofinnovativeteachingstrategies,

whichcollectivelyimpedetheefficacyofvocabularyteaching.Furthermore,

theinconsistencyofvocabularylessonswithEnglishgrammartopicsanda

limitedfocusonspellingandpronunciationcomplexitiesaddtotheteaching

dilemmas(Hassan,2004).From thestudents’perspective,issuessuchas

difficultyinmemorization,frustrationwiththeEnglishlanguage,andageneral

disinterestin learning highlightthe intricate challenges of vocabulary

acquisition(Hassan,2004).



3

Acknowledgingthecriticalroleofvocabularyinlanguageeducation,modern

pedagogical approaches advocate for its spontaneous and context-

appropriateuse.Thisperspectivealignswiththeappliedlinguisticview that

vocabulary acquisition serves as a means to facilitate effective

communicationratherthananendgoal(Harveyetal.,2016;Zaimaretal.,

2022;Musheke&Phiri,2021).

Ethiopia,with its rich linguistic diversity,presents a unique educational

landscapewherelanguageproficiencyiscrucialforsocietaldevelopmentand

individualempowerment.In thiscontext,the SomaliRegionalState,and

specificallyAwbareHighSchool,servesasafocalpointforexaminingthe

relationshipbetweenvocabularymasteryandwritingproficiency.Despitethe

introductionofCLTovertwodecadesago,studentsatAwbareHighSchool

continue to struggle with basic vocabulary usage and clarity in

communication,underscoring a gap between theoreticalbenefits and

practicaloutcomes(Santos,2020;Suparnoetal.,2020;Arsenaultetal.,2023).

Thechallengesinvocabularyacquisitionarefurtherexacerbatedbylimited

opportunitiesforEnglishlanguagelearning outsidetheclassroom and a

pedagogicalemphasisonlong-term learningratherthanintensivelanguage

immersion.Thesefactorsrestrictstudents'vocabularybreadthandhinder

theirlanguageproficiencyprogress(Yulduz,2023;Kaplan-Rakowski&Gruber,

2023).

To address these challenges,integrating vocabularyinstruction into the

curriculum,employinginteractiveteachingmethods,andprovidinginnovative

educationalresourcesareessentialsteps.Suchstrategiescansignificantly

enhance students'comprehension and retention of new vocabulary,

facilitatingthedevelopmentofamoreexpansivelexicon(Smyth,2021;Eli,

2021;Alberola-Muletetal.,2021).

Thisstudyaimstoinvestigaterelationshipbetweenvocabularymasteryand

writingproficiencyatAwbareHighSchool.Thisstudyseekstoofferevidence-

based recommendations for improving writing instruction. Ultimately,

enhancingvocabularymasteryandwritingproficiencyamongstudentsat
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AwbareHighSchoolisexpectedtofostertheiracademicdevelopmentand

success,contributing valuable insights to the literature on vocabulary

teachingstrategies.

1.2.Statementoftheproblem

The correlation between vocabulary knowledge and writing skillis an

importanttopicofstudyintheeducationalarena.Smith's(2015)findings

highlightapositiveassociationbetweenthetwo,demonstratingthatpupils

with a broader and more diversified vocabulary do better in writing

competencetests.ThisrelationshipisfurtherconfirmedbyBrown(2012),

whoclaimsthatvocabularyknowledgeisfundamentaltothedevelopmentof

writingskills,implyingthatalargevocabularyisrequiredforgoodwritten

communication.

Severalfactorsinfluencetherelationshipbetweenvocabularymasteryand

writingproficiency,withinstructionalstrategiesandvocabularydeficitbeing

particularlyimportant.Yusuf,Jusoh,and Yusuf(2019)and Suriyantiand

Yaacob(2016)foundthatusingcooperativelearningandexplicitinstructional

strategiescangreatlyimprovewritingskills.Conversely,Al-Khasawneh(2019)

and Goldstein and Naglieri(2011)emphasise thata lack ofvocabulary

knowledgecanhaveanegativeimpactonlanguageproficiency,particularly

writing.Thesefindingshighlightthecrucialroleofteachingapproachesand

vocabularygrowthinwritingcompetency,implyingthattailoredinstructional

tacticsandvocabularyaugmentationcanpromoteenhancedwritingskills.

Despite extensive research on the relationship between vocabulary

knowledge as wellas proficiencyin writing,there are stillgaps in our

understanding,particularlyin termsofthemediating impactofteaching

strategies and the investigation ofcausative relationships.The present

literature,whilelarge,frequentlyfocusesonsecondlanguagelearnersand

specificculturalcontexts,withlittleresearchintovariededucationalsettings

anddemographics.Futurestudyshouldlookdeeperintothemechanismsby
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which vocabularyacquisition promotes writing competency,examine the

impactofindividuallearnercharacteristics,andinvestigatethepossibilitiesof

emergingtechnologyinlanguageinstruction.Addressingthesegapswillnot

onlybroadenourtheoreticalunderstanding,butwillalsoguidepracticalways

toimprovingvocabularymasteringandwritingskillinavarietyoflearning

environments.

Despite substantial research on the relationship between vocabulary

knowledge and writing skill, our understanding remains incomplete,

particularlyintermsofthemediatingimpactofinstructionaltacticsandthe

explorationofcausativerelationships.Thecurrentliterature,whileextensive,

usually concentrates on second language learners and specific cultural

contexts, with limited research into other educational settings and

demographics.Futureresearchshoulddelvedeeperintothemechanismsby

whichvocabularylearningenhanceswritingcompetency,evaluatetheimpact

ofindividuallearnercharacteristics,andexplorethepotentialofdeveloping

technologyinlanguagetraining.Addressingthesegapswillnotonlywiden

ourtheoreticalunderstanding,butalsoleadpracticalstrategiestoimprove

vocabularymasteryand writing skills in a varietyoflearning situations

(Reynoldset,2022)

1.3.Researchobjectives

1.3.1.Generalobjective:

Thegeneralobjectiveofthisstudywillbetoinvestigatetherelationship

between vocabularymasteryand writing proficiencyamong students at

Awbarehighschool.

1.3.2.Specificobjectives:

Thespecificobjectivesofthisstudywillbeto:
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 Examinetheeffectsofteacher'svocabularyteachingstrategieson

thecorrelationbetweenvocabularymasteryandwritingproficiency

ofstudentsatAwbarehighschool.

 Assess the impacts ofvocabulary deficiency on Awbare high

schoolstudents'writingdevelopment.

 Identify the benefits ofenhancing the vocabulary mastery of

Awbarehighschoolstudentsinordertoimprovetheirwritingskills.

1.4.Researchquestions

Thisstudywillseekanswerstothefollowingresearchquestions:

1.How does the teacher's vocabularyteaching strategies affectthe

correlation between vocabularymasteryand writing proficiencyof

studentsinAwbarehighschool?

2.Whataretheimpactsofvocabularydeficiencyon Awbarehighschool

students'writingdevelopment?

3.WhatarethebenefitsofenhancingthevocabularymasteryofAwbare

highschoolstudentsinordertoimprovetheirwritingskills?

1.5.Significanceofthestudy

This cross-sectionalstudy atAwbare High Schoolwillinvestigate the

relationship between vocabularymasteryand writing proficiency,filling a

researchgapandprovidingpracticalinsightsforeducationalstrategies.The

studyseekstoenrichexistingliteraturebyexploringhowvocabularymastery

correlateswithwritingproficiencyinauniqueeducationalcontext,addressing

a significantresearch void.While previous studies have outlined the

connectionbetweenthesetwoaspectsoflanguagelearningbroadly,detailed

cross-sectionalanalyseswithinspecificeducationalsettingslikeAwbareHigh

Schoolarelimited.Byfocusingonthisparticularcontext,theresearchaimsto

producerelevantandtailoredfindingsforthecommunity,includingstudents,

teachers,andpolicymakers,toinform targetededucationalinterventions.
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The methodologicalapproach ofthe study,characterized by its cross-

sectionaldesign,aims to capture a comprehensive snapshot of the

relationshipbetweenvocabularymasteryandwritingproficiencyamonga

diversestudentbody.Thisapproach allowsforabroad analysisacross

differentdemographics,providing insights into effective vocabulary and

writinginstructionstrategiesthatmeetthediverseneedsofAwbareHigh

School'sstudents.Understandingthisrelationshiphasprofoundeducational

implications,as it can help identify specific vocabulary aspects that

significantlyimpactwritingskills.Thestudyintendstoofferevidence-based

recommendationsthatcanbeintegratedintocurriculum planning,teaching

methods, and assessment techniques to enhance students' writing

proficiency.Byconsideringadiverserangeoflearners,includingthoseat

variouslanguageacquisitionstages,thisresearchpromotesaninclusive

strategytosupportallstudents,especiallythoseatriskoffallingbehindin

languagedevelopment.Throughthiscomprehensiveexploration,thestudy

aimstoadvanceourunderstandingofthevocabularymasteryandwriting

proficiencyconnection,guidingthedevelopmentofmoreeffectivelanguage

teaching and learning strategies within Awbare High Schooland similar

educationalsettings.

1.6.Scopeofthestudy

The objective ofthe studywillbe to examine the relationship between

vocabularymasteryandwritingproficiencyofAwbarehighschoolstudentsin

the2024academicyear.Regardingitsbreadth,theresearchwillattemptto

investigate the relationship between vocabulary mastery and writing

proficiency.Therefore,ThisstudywillbedelimitedtostudentsatAwbarehigh

school.

1.7.Operationalterms

VocabularyMastery:Thisdescribeshow wellastudentunderstandsterms,

includingtheirdefinitions,applications,andusageinavarietyofsettings.It

includesvocabularyknowledgeintermsofbothbreadth(thetotalnumberof
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words)anddepth(thedegreeofcomprehensionofthesewords).

WritingProficiency:Thecapacitytocreatewritingsthatarecohesiveand

successfullyconveyconceptstothereaderisknownaswritingproficiency.

Thiscoverselementslikevocabularyusagethatisappropriateaswellas

grammar,structure,andstyle.

CommunicativeLanguageTeaching(CLT):isaninstructionalapproachthat

placesemphasisontheapplicationoflanguageinauthenticcommunication.

Itshiftsthefocusfrom rotememorizationtomeaningful,interactivelanguage

useacrossavarietyofmediawithlearners.

Vocabularydeficiency:isthestateinwhichpupilslacksufficientvocabulary,

whichhinderstheircapacitytocomprehendanduselanguageinproductive

ways.

CHAPTERTWO

2. LITERATUREREVIEW

Writingproficiencyisacriticalcomponentofacademicsuccessandeffective

communication(Bundsgaard,Kabel,&Bremholm,2022).Vocabularymastery

playsapivotalroleindevelopingwritingskills,asarichvocabularyallows

studentstoexpresstheirthoughtsmoreclearlyandprecisely.Thisliterature

reviewexplorestherelationshipbetweenvocabularyteachingstrategiesand

writing proficiency,focusing on the contextofAwbare High School.It
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addresses three key research questions concerning the influence of

vocabularyteaching strategies,the effects ofvocabularydeficiency,the

benefitsofimprovingstudents'vocabularymasterytodeveloptheirwriting

proficiency.

2.1.TheoreticalFramework

In therealm oflanguageeducation,therelationship between vocabulary

mastery,teachingstrategies,andwritingproficiencyformsthecornerstoneof

effective learning.The dynamic interplayamong these elements shapes

students'linguistic capabilities,underscoring the importance ofa well-

structuredconceptualframeworkinguidinginstructionalpractices.Atthe

heartofthisframeworkliestheunderstandingthatthemethodsemployedin

teachingvocabularycriticallyinfluencestudents'masteryofwords,whichin

turn,significantlyimpactstheirwritingskills.Thisframeworksynthesizesthe

conceptual and theoretical underpinnings that support this

interconnectedness,drawingonseminalresearchandtheoriestoelucidate

thepathwaysthroughwhichteachingcanenhancewritingproficiency.

Effectivevocabularyinstructionisparamountforstudentstoacquirethe

lexicalknowledgenecessaryforarticulateandcoherentwrittenexpression.

Research by Gu (2003) highlights the symbiotic relationship between

vocabularyknowledgeandoveralllanguageproficiency,emphasizingthata

robustvocabularyisfoundationaltoexcellinginwritingandotherlinguistic

tasks.Thestrategiesforteachingvocabulary,rangingfrom explicitinstruction

toimmersivelearningexperiences,playapivotalroleinthisprocess.These

methodsnotonlyfacilitatetheacquisitionofvocabularybutalsoempower

studentswiththetoolsneededforclearandcohesivewriting(Gu,2003).

ThetheoreticalbackdropofVygotsky'sSocioculturalTheoryoffersprofound

insightsintolanguageacquisition,particularlythroughthelensoftheZoneof

ProximalDevelopment(ZPD).Vygotsky'sconceptoftheZPD—activitiesthat

learners can perform with guidance from more knowledgeable

others—underscoresthesignificanceofsocialinteractionandcooperative
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learning in mastering language skills (Lantolf & Thorne,2006).This

perspectiveisinstrumentalinunderstandinghow vocabularyteachingand

learning,embeddedwithinsocialcontexts,canfosterwritingproficiency.

Furtherenrichingthistheoreticalframework,Bloom'sTaxonomy,asdetailed

byAnderson&Krathwohl(2001),organizescognitiveactivitiesintosixtiers,

from basicrecalltocomplexanalysis.Thistaxonomyservesasavaluable

toolinvocabularyinstruction,enablingeducatorstoguidestudentsfrom

simplememorizationtodeep,analyticalunderstandingandapplicationof

wordsinwritingcontexts.Similarly,Krashen'sInputHypothesispositsthat

languagelearningflourishesthroughengagementwithlinguisticinputthat

slightlyexceedsthelearner'scurrentcomprehensionlevel.Thishypothesis

supportsthenotionthattargetedandmeaningfulvocabularyexposureis

crucialforenhancingwritingskills(Krashen,1982).

Integrating these conceptualand theoreticalframeworks,educators are

equippedtotailorvocabularyteachingstrategiesthatnotonlybuildlexical

knowledge butalso advance students'writing abilities.By fostering an

environmentwherevocabularylearningisembeddedwithinrich,meaningful

contexts and supported by socialinteraction,teachers can significantly

contributetothedevelopmentofstudents'writingproficiency.Thereciprocal

influencesamongteachingmethodologies,vocabularymastery,andwriting

skillshighlighttheneedforaholisticapproachtolanguageeducation—one

thatrecognizes the interdependence ofthese elements and leverages

theoreticalinsightstoinform effectiveteachingpractices.

2.2.TheRelationshipbetweenVocabularyMasteryAndWritingProficiency

Therelationshipbetweenvocabularymasteryandwritingproficiencyisa

multifacetedareaofstudythathasgarneredsignificantattentionwithinthe

field ofeducationallinguistics.This synthesis integrates findings from

various research studies to illuminate the criticalrole of vocabulary

developmentinenhancingwritingskills,whilealsoincorporatingadditional

insights to provide a comprehensive understanding of this complex
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relationship.

Lee(2011)underscored thefoundationalimportanceofearlyvocabulary

development by demonstrating that vocabulary size at age 2 could

significantlypredictlanguageandliteracyachievementuptofifthgrade.This

pivotalfindinghighlightsthelong-term impactofearlyvocabularyacquisition

onsubsequentlanguageandliteracycapabilities,emphasizingthenecessity

offosteringvocabularygrowthfrom anearlyage.

The significance ofpedagogicalapproaches and learning materials in

teaching language skills furthercomplements this perspective.Effective

teachingtechniquesandmaterialsareinstrumentalinfacilitatingvocabulary

acquisition,which,inturn,enhanceswritingproficiency(Nation,2001).This

underscorestheneedforeducatorstoemployevidence-basedstrategiesand

resourcesinlanguageinstructiontooptimizelearningoutcomes.

Inthecontextofsecondlanguagelearners,Harrisonetal.(2016)foundthat

Englishlanguageproficiency,asmeasuredbyTOEICscores,wasasignificant

predictorofchallenges in English Medium Instruction (EMI)programs.

Similarly,Aizawaetal.(2020)identifiedspecificlinguisticchallengesfacedby

Japanese students in EMIprograms,which could adverselyaffecttheir

writing competence.These findings suggestthatlanguage proficiency

directlyinfluenceswritingskillsamongsecondlanguagelearners,pointingto

the importance ofaddressing linguistic challenges to improve writing

outcomes.

Wuetal.(2020)highlightedtherelationshipbetweensyntacticalskilland

contextualconventions,indicatingtherelevanceofunderstandingsyntaxand

contextualvocabularyusageinwriting.ThisalignswiththeworkofBiber,

Conrad,andCortes(2004),whoemphasizedtheroleoflexicalvarietyand

syntacticcomplexityinacademicwritingproficiency.Together,thesestudies

suggestthatmasteryofsyntaxandvocabularyiscrucialforeffectivewriting.

Yeungetal.(2012)exploredtheinterconnectednessofcognitive-linguistic
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skillsand writing in Chineseamong elementarystudents,illustrating the

integralroleoflinguisticandcognitiveskillsinwritingdevelopment.Thisis

consistentwith the findings ofBerninger,Abbott,Abbott,Graham,and

Richards(2002),whoemphasizedthecontributionofcognitiveprocessesto

writingperformance.

Ratminingsihetal.(2018)investigatedtheimpactofself-assessmenton

students'independence and writing competence,suggesting thatself-

assessmenttechniquescouldfosterautonomyandenhancewritingskills.

This potentialarea forfurtherexploration highlights the importance of

metacognitivestrategiesinwritinginstruction.

Furthermore,Silverman etal.(2015)found thathigh writing achievers

exhibitedhigherlevelsofmotivation,self-efficacy,taskvalues,andgrowth

mindsetcompared to low achievers.This underscores the influence of

psychologicalfactorsonwritingoutcomesandsuggeststhatfosteringa

positive learning mindset and motivation can contribute to improved

vocabularymasteryandwritingproficiency.

Inconclusion,thesynthesisofthesestudiesprovidescompellingevidenceof

theintricaterelationshipbetweenvocabularymasteryandwritingproficiency.

Itunderscorestheimportanceofearlyvocabularydevelopment,effective

pedagogicalstrategies,addressingthespecificneedsofsecondlanguage

learners,andtheroleofcognitive,syntactical,andpsychologicalfactorsin

writing development.Future research should continue to explore these

dimensions to inform evidence-based practices thatenhance vocabulary

masteryandwritingproficiencyacrossdiverselearningcontexts.

2.3.InfluenceOfVocabularyTeachingStrategiesOnWritingProficiency

Avarietyofresearchhavelookedintotherelationshipbetweenvocabulary

teaching strategiesand thedevelopmentofwriting skills.Asyiah (2017)
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discoveredasubstantialrelationshipbetweenstudents'vocabularylearning

strategiesandvocabularymastery,implyingthatgoodteachingstrategies

canimprovevocabularyknowledge.Mehrabian(2019)corroboratedthisby

emphasisingthefavourablerelationshipbetweenvariousvocabularylearning

methodologies and word mastering.Papadopoulou (2007) found that

vocabularyeducationimprovedstudents'understandinganduseoftheme-

relatedwordsintheirwriting,aswellasthequalityoftheirwriting.Finally,

Wilson (2015)discovered a linkbetween vocabularyknowledge,student

assessmentoftheeducationalmaterial,andwritingability.Thesestudies

collectivelyimplythatgoodvocabularyteachingpracticescanimprovethe

linkbetweenvocabularymasteryandwritingskill.

Furthermore,Vocabularyteachingstrategiesarefoundationaltoenhancing

students'writing proficiency.Research indicates thatdirectand explicit

vocabulary instruction,incorporating activities like word analysis and

contextual usage, significantly improves students'ability to express

themselvesinwriting(Subon&Unin,2021).Strategiessuchastheuseof

multimediatools,wordmaps,andsemanticnetworkinghavebeenshownto

enrichstudents'vocabularyknowledge,therebyimprovingtheirwritingskills

(Rani&Gagandeep,2022).AtAwbareHighSchool,adoptingamultifaceted

approachtovocabularyteachingcanprovidestudentswiththetoolsthey

needtodeveloptheirwritingproficiency.

Furthermore,Themethodologiesdeployed byteachersareparamountin

nurturing students'vocabularyand writing skills.Research advocatesfor

explicitvocabularyinstruction,wheredirectteachingofwordmeaningsand

applications markedly enhances students' writing proficiency (Beck,

McKeown,& Kucan,2013).Techniques such as semantic mapping,the

utilizationofwordwalls,andtheimplementationofvocabularynotebooksare

laudedfortheirefficacyinbolsteringstudents'vocabularyknowledgeand

theirapplicationinwritingcontexts(Marzano&Pickering,2005).

Moreover,theamalgamationofvocabularyinstructionwithinwritingtasks

propels students to actively employ theirvocabulary knowledge,thus
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solidifying theirlearning and elevating theirwriting capabilities(Harmon,

Wood,&Hedrick,2005).Thisactiveapplicationofvocabularyincontextis

furthersupportedbyfindingsindicatingitspositiveimpactonstudents'ability

toconstructcoherentandcompellingwrittennarratives(Olinghouse&Leaird,

2009).

2.4.EffectsofVocabularyDeficiencyOnWritingDevelopment

Research repeatedlyrevealsthata lackofvocabularyhasa substantial

impact on writing proficiency. Papadopoulou (2007) discovered that

vocabularyeducationincreasedstudents'awarenessoftheme-relatedwords

andtheiruseinwriting,resultinginhigherwritingquality.Karakoç(2017)

emphasisedtheimportanceofvocabularyknowledgeinreadingandwriting

performance,citingreceptivevocabularyknowledgeasparticularlyinfluential.

Quines(2023)validated similarfindings,revealing astrong linkbetween

vocabularylevelandreadingandwritingabilities.Finally,González(2017)

emphasisedtheimportanceoflexicaldiversityinwritingproficiency,arguing

thatawiderangeofmid-frequencywordsisrequired.Thesestudieshighlight

thenegativeimpactofvocabularyshortageonwritingproficiencyandthe

necessityfortargetedvocabularyteaching.

Vocabularydeficiencycanseverelyhamperstudents'writingdevelopment.

Studentswithlimitedvocabularystrugglewithexpressingcomplexideas,

resultinginwritingsthataresimplisticandoftenrepetitive(Berrichi&Mazroui,

2021).Thelackofanadequatevocabularyconstrainsstudents'abilityto

engagewithdifferentgenresofwritingandlimitstheirabilitytofollow and

constructcoherentarguments(Verheij,2018).ForstudentsatAwbareHigh

School,addressingvocabularygapsiscrucialforensuringthattheirwriting

developmentisnotimpeded.

Based on the existing research findings,itis evidentthatvocabulary

deficiencyhasasignificantimpactonwritingproficiency.Uccellietal.(2015)

emphasized the importance of cross-disciplinary academic language

proficiencyanditsassociationwithreadingcomprehension.Thissuggests
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thatalackofvocabularymayhindertheabilitytocomprehendandeffectively

conveyideasinwriting.

Furthermore,Kim andSchatschneider(2017)expandedthedevelopmental

modelsofwritingbyintroducingadirectandindirecteffectsmodel.This

model likely includes the impact of vocabulary deficiency on the

developmentaltrajectoryofwritingproficiency,indicatingtheneedforfurther

researchinthisarea.

In a related study,Uccellietal.(2014)introduced the conceptofcore

academiclanguageskillsandhighlightedtheimportanceofschool-relevant

language proficiency in preadolescent and adolescent learners. This

underscores the significance ofvocabularyin academic writing and the

potentialconsequencesofvocabularydeficiencyonoverallwritingproficiency.

Additionally,Rose etal.(2020)explored the interplaybetween language

proficiency,academic skills,and motivation in English medium taught

courses.Whilethefocuswasonacademicskills,thefindingslikelyextendto

writing proficiency,indicating thatvocabulary deficiency may negatively

impactwritinginacademiccontexts.

Tosum up,theliteraturereviewedsuggeststhatvocabularydeficiencyhas

far-reaching implications forwriting proficiency,especially in academic

contexts.However,thereisstillaneedforfutureresearchtodelvedeeperinto

the specific mechanisms through which vocabulary impacts writing

development. Additionally, investigating potential interventions and

instructionalstrategiestoaddressvocabularydeficiencyandimprovewriting

proficiencywouldbebeneficialforeducatorsandresearchersalike.

2.5.Benefits OfImproving Students'Vocabulary Mastery ForWriting

Proficiency

Severalstudieshaveshownthesignificanceofvocabularyknowledgeinthe

developmentofwriting skills.Fareed etal.(2016)found thatincreased
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reading,consciousandincidentalvocabularyteaching,writingpractice,skilled

teachers,examinationreforms,andwritingcompetitionsallhelptoimprove

ESLlearners'writingskills.Schoonenetal.(2011)identifiedtheseelements

asimportantformodellingtheevolutionofwritingskillamongsecondary

schoolpupils.Furthermore,Khanetal.(2018)emphasisedtheimportanceof

vocabulary knowledge in speaking growth,which indirectly indicates its

relevance to writing proficiency.Miralpeixand Muñoz(2018)found that

vocabulary size significantly predicts language proficiency,especially in

learnerswithhighvocabularies(above5,000words).

Therelationshipbetweenvocabularyknowledgeandlinguisticcompetency

hasbeenthoroughlyinvestigated.Yusufetal.(2019)andTobaetal.(2019)

highlightedalackofvocabularyasacrucialreasoninpupils'incapacityto

acquireEnglishlanguageabilities.MiralpeixandMuñoz(2018)discovereda

substantialcorrelationbetweenreceptivevocabularysizeandEFLlanguage

skills.Thesefindingshighlighttherelevanceofvocabularyknowledgein

developinglanguageproficiency,whichalsoincludeswritingskill.

Furthermore,accurateproductiveknowledgeofhigh-frequencywordfamilies

has been consistently linked to L2 writing performance.Stockwelland

Harrington(2013),Johnsonetal.(2016),andRoquetandPérez-Vidal(2015)

alldemonstrated thatvocabulary knowledge improves second language

writingperformance.Thesefindingslendsupporttotheideathatvocabulary

knowledgeplaysanimportantroleinthedevelopmentofwritingskill.

2.6.OverviewOfExistingStudies

Therelationshipbetweenvocabularymasteryandwritingproficiencyisawell-

documented phenomenon in the realm ofeducationalresearch,with a

plethoraofstudiesunderscoringthesignificanceofarobustvocabularyin

enhancingwritingskillsacrossdiverseeducationalsettingsandagegroups.

Thisessaysynthesizesfindingsfrom variousstudiestoexplorethedepthof

thisrelationshipanditsimplicationsforeducationalpractices.
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Research has consistently highlighted a positive correlation between

vocabularymasteryand writing proficiency,suggesting thatanextensive

vocabularyisacrucialcomponentofeffectivewriting.Forinstance,astudy

conducted with eleventh-grade students in WestSumatra revealed that

vocabularymasteryplaysapivotalroleinimprovingtextwritingabilities

Wiskarnid,W.,Tatalia,R.G.,& Rahmat,W,2022).Similarly,another

investigationfoundthatvocabularymasterynotonlyenhanceswritingskills

butalsothatthisrelationshipismoderatedbyreadingskills,indicatinga

complexinterplaybetweentheselanguagecompetenciesRatnaningsih,P.W.,

&Clara,C.,2021).Furtherevidenceofthisconnectioncomesfrom astudy

witheighth-gradestudentsinKotabumi,whichidentifiedanotablecorrelation

betweenvocabularymasteryandwritingachievementindescriptivetexts

Susilowati,R.,2021).In the contextofjournalism education,vocabulary

masterywasfoundtocontributesignificantlytothedevelopmentofnews

writingskillsamongjournalism students(Anggraini,D.,2021),whileseventh-

gradestudentsinBantuldemonstratedapositiveandsignificantrelationship

betweenvocabularymasteryandtheabilitytowritedescriptivetextsYuhariah,

F.,&Sujarwati,2023).

Expanding on this topic,recentresearch by Zhang and Wang (2020)

emphasizedtheimportanceofbothvocabularysizeanddepthinenhancing

writingproficiency.Theirstudywithuniversitystudentsfoundthatarichand

diversevocabularypositivelyimpactedstudents'writingqualityandfluency,

suggestingthatnotjustthequantitybutthequalityofvocabularyknowledge

iscrucialforwritingexcellence.Similarly,Hsiehetal.(2021)exploredtherole

ofexplicitvocabularyinstructioninimprovingwritingskillsamongelementary

school students. Their findings suggested that targeted vocabulary

instructionledtosignificantimprovementsinstudents'writingperformance,

highlightingtheeffectivenessofdirectvocabularyteachingstrategies.
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Inconclusion,thebodyofliteratureontherelationshipbetweenvocabulary

masteryandwritingproficiencyconsistentlysupportstheideathatastrong

vocabularyfoundationisessentialforeffectivewritingskills.Thisrelationship

holdstrueacrossvariouseducationallevelsandcontexts,underscoringthe

universalimportanceofvocabularyknowledgeinwriting.Furthermore,recent

studieshaveshedlightonthesignificanceofvocabularysize,depth,and

targeted instruction in fostering writing proficiency.These findings have

profoundimplicationsforeducationalpractices,suggestingthatenhancing

vocabularymasterythroughexplicitinstructionandencouragingextensive

readingcansignificantlyimprovewritingoutcomesforstudents.

2.7.Researchgapsintheexistingstudies

ContextualChallengesinEthiopia:ACallforLocalizedResearch

Ethiopia's diverse linguistic landscape,characterized bymultiple national

languagesand theuseofEnglish asamedium ofinstruction in higher

education,presentsadistinctivesetofchallengesforlanguageeducation.

Researchinthisareahasoftenoverlookedthespecificneedsandchallenges

facedbyEthiopianlearners,particularlyinmultilingualsettings(Heugh,2011).

Thisgapinresearchunderscorestheimportanceofconductingstudiesthat

aretailored to theEthiopiancontext,to betterunderstand how students

navigatethecomplexitiesofvocabularyacquisitionintheirsecondorthird

languagesandtheimpactontheirwritingproficiency.

TheImportanceofEarlyLanguageAcquisitionStages

Asignificantgapintheexistingliteratureisthelackoffocusontheearly

stages oflanguage acquisition and theirimplications forlaterwriting

proficiency(Nation,2001).Whilenumerousstudiesconcentrateonsecondary

andtertiaryeducation,thefoundationalstagesofvocabularydevelopment

during primaryeducationremainunderexplored.Thisoversightlimitsour

understandingofthetrajectoryofvocabularyacquisitionanditscumulative

effectonwritingskills.Investigatingvocabularymasteryfrom theearlystages

ofeducation is crucialforidentifying effective interventions to enhance
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languageproficiencyfrom ayoungage(August&Shanahan,2006).

Genre-specificWritingProficienciesandVocabularyMastery

Moreover,thereisaninsufficientexplorationofhow vocabularymastery

affectsgenre-specificwritingproficiencies.Existingresearchoftenadoptsa

generalizedapproachtowritingproficiency,neglectingthedistinctvocabulary

demandsandchallengesinherenttodifferentwritinggenres(Biber,2006).

GiventhelikelihoodthatEthiopianstudents,liketheirglobalcounterparts,

exhibitvaried levels ofproficiencyacross differentwriting genres,itis

imperativetoinvestigatethespecificimpactsofvocabularyknowledgeon

genre-specific writing proficiency. Such research could inform the

developmentoftargetedteachingstrategiesthataddressthediverseneeds

ofstudents(Crossley,Salsbury,&McNamara,2009).

SocioculturalInfluencesonVocabularyAcquisition

Lastly,theroleofsocioculturalfactorsinvocabularyacquisitionandwriting

proficiencyremainslargelyunexamined.Inacountryasculturallydiverseas

Ethiopia,socioculturaldynamics significantlyinfluence language learning

(McCarty,2011).Research thatdelves into how these factors affect

vocabularylearning and utilization in writing is essentialfordeveloping

personalized and culturally responsive teaching methodologies,thereby

enhancing vocabulary mastery and writing proficiency among Ethiopian

students.

Addressingtheoutlinedresearchgapsintherelationshipbetweenvocabulary

masteryandwritingproficiencywithintheEthiopiancontext,particularlyat

AwbareHighSchool,isessentialforadvancingourunderstandingoflanguage

learning and teaching strategies.By focusing on early-stage language

acquisition,genre-specific writing proficiencies,and the influence of

socioculturalfactors,thisthesisproposalaimstocontributevaluableinsights

to the field,paving the way foreffective,context-specific educational

strategiesthatsupportstudents'languagedevelopment.



20

Conclusion

The relationship between vocabulary mastery and writing proficiency is

complex and multifaceted.Effective vocabulary teaching strategies are

crucialfordeveloping students'writing skills (Astiantih & Akfan,2023),

addressingvocabularydeficiencies,andensuringthatallstudents,regardless

oftheirlinguisticbackground(Yasenchuk,2023),havetheopportunityto

succeed. By adopting evidence-based,inclusive,and student-centered

vocabularyteachingstrategies,AwbareHighSchoolcanenhanceitsstudents'

writingproficiencyandacademicoutcomes.

CHAPTERTHREE

3.RESEARCHDESIGNANDMETHODOLOGY

This chapterprovides a complete outline ofthe research design and

methodology thatwillbe used to investigate the complex relationship

betweenvocabularyknowledgeandwritingproficiencyamongAwbareHigh

Schoolstudents.Thechapterisorganized to systematicallyaddressthe

study'sresearchquestionsusingawell-definedresearchdesign,acarefully

chosenpopulationandsample,avarietyofdatacollectionmethods,rigorous

dataanalysistechniques,andconsiderationsforvalidity,reliability,andethical

standards.

3.1ResearchDesign

Thestudywilladoptacross-sectionalresearchdesign,anapproachthatis

particularlysuitedforeducationalresearchwherethegoalistocapturea

snapshotofcurrentconditionsorphenomenawithinaspecifictimeframe

(Creswell,2014).Thisdesignischosenforitseffectivenessinexaminingthe

prevailingstatesofbothvocabularymasteryandwritingproficiencyamong
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thestudentpopulation,therebyfacilitatingtheidentificationofmeaningful

patterns,trends,andcorrelations(Bryman,2016).Thecross-sectionalnature

ofthisstudyallowsforacomprehensiveanalysisoftheexistingeducational

practicesandstudentcompetencieswithouttheneedforlongitudinaltracking,

makingitapracticalandefficientchoice.

3.2.ResearchMethodology

Thechoiceofthemixedmethodsmethodologydependsonthenatureof

theresearchobjectives.Forexample,thefirstobjectiveofthisstudyimpliesa

needtounderstandnotonlythemeasurableoutcomes(quantitativeaspect)

ofdifferentteachingstrategiesonvocabularymasteryandwritingproficiency

butalsotoexploretheprocessesandperceptions(qualitativeaspect)behind

howthesestrategiesimpacttherelationshipbetweenvocabularyandwriting

skills;Thus,thisstudywillutiliseamixed-methodsapproachwhichisa

combinationofbothquantitativeandqualitativemethods.

3.3.Populationandsampling

3.3.1.Populationofthestudy

Thetargetpopulationforthisstudyencompassesallstudentsenrolledat

Awbare High Schoolduring the academic year 2023-2024.The toral

populationofthisstudywillbe850participants-840studentscurrently

attendingatAwbareHighSchooland10Englishteacherswhocurrentlyteach

EnglishatAwbareHighSchool.

3.3.2.Sampling

Thesamplingsectionofthisproposaloutlinestheapproachforselecting

participantsfrom AwbareHighSchooltoensurethatthestudyresultsare

representativeandcanbegeneralizedtothebroaderstudentpopulation.This

includesthedeterminationofthesamplesize,theformulausedforthis

determination,andthejustificationfortheselectedsamplingtechniques.

Forthisstudy,theinitialgoalsamplesizewillbe200students.Thissample

size willbe chosen to guarantee thatthere are enough participantsfor

statisticalanalysis,allowingforthediscoveryofimportantrelationshipsand
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trends between vocabularymasteryand writing proficiency.The study's

samplesizewillbecalculatedusingtheCochranformula,whichisdesigned

forcategoricaldatagatheredfrom adefinedpopulation:

\[n_0=\frac{Ẑ2p(1-p)}{ê2}\]

Where:

\(n_0\)isthesamplesize,

\(Z\)istheZ-scoreassociatedwiththedesiredconfidencelevel(e.g.,1.96for

95%confidence),

\(p\)istheestimatedproportionofthepopulationwiththecharacteristicof

interest(e.g.,0.5formaximum variability),

\(e\)istheacceptablemarginoferror(e.g.,0.05for5%).

Duetoalackofhistoricaldataonthepreciserelationshipbetweenvocabulary

masteryandwritingproficiencyatAwbareHighSchool,\(p\)ischosenat0.5

tomaximisevariabilityandensureasuitablesamplesizeforawiderangeof

outcomes.Assuminga95% confidencelevelanda5% marginoferror,the

method yields a sample size ofaround 385 pupils.However,given the

practicallimitsoftheschoolsettingandthedesireforamoremanageable

sample,thestudyproposesusingastratifiedsamplingtechniquetopicka

sampleof200kids,assuringrepresentationatallacademiclevels.

Furthermore,toassessthecorrelationbetweenvocabularyknowledgeand

writingproficiencyamongAwbareHighSchoolstudents,astratifiedrandom

samplingtechniquewillbeused.Thisstudywillalsousepurposivesampling

to choose the tecahers.Thismethod dividesthe studentpopulation into

discretegroups,or"strata,"basedongradelevel,followedbyaproportional

random selectionofstudentsfrom eachcategorybasedontheirsizeinthe

overallpopulation(Lohr,2010).Stratifiedrandom samplingisusedtoensure

thatthe sample accurately represents the whole studentbody,hence

boostingtherepresentativenessandprecisionofthefindings.Thisstrategyis

particularlybeneficialforresolvingpotentialdisparitiesinvocabularylearning

andwritingproficiencybetweenacademiclevels.

The rationale for this sampling technique includes improved

representativeness,whichiscriticalforthegeneralizabilityofstudyresults,
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theabilitytoincreaseprecisionbyaccountingforvariabilitywithinstrata,and

thepracticalityoffacilitatingtargeteddatacollectionfrom specificsegments

ofthepopulation,therebyoptimisingresourceuse(Thompson,2012).This

methodologicalapproach indicates the study's commitmentto providing

reliableandmeaningfulresultsthatreflectthewholestudentbodyatAwbare

HighSchool.

3.4.DataCollectionMethods

Togainathoroughgraspoftheresearchissues,thestudywilluseamixed-

methodsapproachthatcombinesquantitativeandqualitativedatacollection

techniques.Theprimarydatacollectioncollectiontoolsofthisstudywillbe

questionnaire,interviewanddocumentAnalysis.

1.Questionnaires:The basicquantitative strategyinvolvesadministering

structured questionnairesto students.Thesequestionnaires,designed to

measurevocabularymasteryandwritingproficiency,willincludebothclosed

andopen-endedquestions.Thisdualmethodallowsforthecollectionof

measurabledataonvocabularyknowledgewhilealsoprovidingqualitative

insightsintostudents'writingexperiencesandperspectives(Fink,2017).

2.Interviews:Semi-structuredinterviewswithEnglishlanguageteachersfrom

Awbare High Schoolwilladd qualitative dimension to the study.These

interviewswillbedesignedtoobtainextensiveinformationoninstructional

strategies,obstacles faced when teaching vocabulary,and instructors'

perspectivesontheimpactofvocabularymasteryonwritingcompetency

3.DocumentAnalysis:Qualitative study ofstudents'written work will

provideclearempiricalevidenceofwritingabilitylevelsandcommonlanguage

problems.This strategyimproves the triangulation process byproviding

additionalvalidationforthestudy'sfindings(Bowen,2009).

3.5.DataAnalysis

Thequantitativedatacollectedfrom thequestionnaireswillbeanalysedusing

statisticaltoolsfordescriptiveandinferentialstatistics,includingcorrelation

analysis,tostudytherelationshipbetweenvocabularymasteryandwriting

proficiency.On the other hand,the qualitative data obtained fromthe
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interviews and open-ended questionnaire responses willbe thematically

analysedtoidentifyemergentthemesaboutteachingstrategies,theimpact

of vocabulary deficiencies,and the perceived benefits of vocabulary

enhancement(Braun&Clarke,2006).

3.6.ValidityandReliability

Toensurethevalidityoftheresearchinstruments,thestudywillinvolvea

rigorousreview processbycontentexpertsinlanguageeducation,followed

byapilotstudywithaselectgroupofstudentsandteachersnotpartofthe

mainstudy.Thisprocessaimstorefinetheinstrumentsandensuretheir

appropriateness (Creswell& Miller,2000).Reliability willbe established

throughatest-retestmethodforquantitativetoolsandinter-raterreliability

checksforqualitativedataanalysis(Golafshani,2003).

3.7.EthicalConsiderations

Thestudyiscommittedtoupholdingthehighestethicalstandards.Informed

consentwillbeobtainedfrom allparticipants,ensuringconfidentialityandthe

righttowithdraw atanystage.Thestudywillalsoseekapprovalfrom the

relevant institutionalreview board to guarantee adherence to ethical

guidelines(Israel&Hay,2006).

Conclusion

This chapter has systematically presented the research design and

methodologyforthisstudyaimedatinvestigatingtherelationshipbetween

vocabularymasteryandwritingproficiencyatAwbareHighSchool.Througha

mixed-methodsapproach,thestudyaspirestoofferanuancedunderstanding

of vocabulary teaching strategies, the consequences of vocabulary

deficiencies,andthepotentialbenefitsofvocabularyenhancement,thereby

contributingvaluableinsightstothefieldoflanguageeducation.
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4.WORKPLANANDBUDGETBREAKDOWN

4.1.Workplan

Table1:Workplanactivities

No Novembe

r

Decembe

r

January February March Jun

e

1 Title

selection

✓

2 First proposal

draft

✓

3 Data

collection

✓

4 Comment and

suggestion

✓

5 Proposal final

draft

✓

6 Final proposal

submission

✓

7 Final paper

submission

✓

4.2.Budgetbreakdown

Table2:BudgetBreakdown
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Therequiredbudgetforthisresearchbudgetispresentedinthefollowing

tablesbelow.

PartI:StationaryCost

No.Item Measuremen

t

Amount UnitCost TotalCos

t

1 Transportation --------------- -----------

500

500.00

2 Paper Pad 2 50

0

1000.00

3 Pen Piece 10 1 5 150.00

4 Pencil Piece 5 5 25.00

6 Eraser Piece 2 5 10.00

7 SmallNotebooks Piece 2 50 100.00

8 Printing&binding Lumpsu

m

-------- ---------100.0

0

Sub-Total 2785.00

PartII:Per-diem Cost

N o .I t e m Measurement Amount UnitCostTotalCost

1 Researcher(1) Per Person Per

Day

20day

s

20

0

4000.0

0

2 Enumerators(3)Per Person Per

Day

10day

s

20

0

6000.0

0

S u b - T o t a l 10,000.0

0

PartIII:SummaryofBudget

N oBudgetItem Budget for each

item

1 Stationary

Cost 2785.00

2 Per-diem
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Cost 10,000.00

Total

Budget 12,785.00
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